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30 THE EDUCATION OF THE WHOLE MAN

There are two ways in which the actualization of such a
revolution in education can be attempted. It can be attempted
from the “bottom up,” by trying to rightly educate the masses
of mankind. Or it can be attempted from the “top down,”
by trying to rightly cducate the educable minority of mankind.
It can be attempted from the “bottom up,’’ as Vinoba Bhave
has tried in India and James Yen tried in pre-Communist China,
by “mass education.” Or it can be attempted as Plato suggested
by educating a minority of philosopher-kings; it can be attemp-
ted as the great sages of India of the times of the Vedag prescribed
by placing an educated minority—the Brahmins—at the top
of the social hicrarchy; or attempted as the organizers of ancient
Chinese civilization tried, by making the scholar—the Superior
Person—pre-eminent in a Feudal social order.

Another way of saying this is that it can be attempted either
on the level of the common school, or on the level of higher
education.

This study is based upon the assumption that the solution
of the problem calls for approach from the university level down.

It is based upon the theory that a planned solution of the pro-.

blem cannot be left to time and to chance; that if the solution
is to be planned, it must begin by rightly educating an elite
capable of providing the leadership for what in this study will
be called total education. It is based upon the theory that we
cannot afford to wait for miracle men like Socrates and Con-
fucius, like Gandhi and Vinoba Bhave; we must begin with
such men as we ourselves happen to be. It is therefore based
upon the theory that the challenge of the times as well as the
nature of the problem calls for beginning such a purposed
educational. revolution at the top as the pre-requisite for- an
educational revolution from top to bottom.

This is the real lesson, it seems to me, of the revolution
in education which Nicholas Grundtvig initiated in Denmark
over a century ago. The transformation of education which
the Danish Folk Schools achieved in Scandinavia did not get
under way until .a group of dedicated teachers were produced.
The lesson of the Danish Renaissance is not that we educators
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should blindly imitate the Danish Folk School or blindly duplicate
the Danish Folk School curriculum. The lesson is that we
should produce in properly organized institutions of higher
learning the kind of educational leadership for which the pro-
blem calls—a leadership which recognizes, as Grundtvig did,
that in the task of “enlivening” and of “enlightening,” en-
livening comes first and is prerequisite not merely to enlighte-
ning but to the use of enlightenment to create a better life and
a better social order for the whole of mankind.

The revolution in education for which I plead can of course
be started anywhere. It can be started here in India. Indeed,
because of the fact that India is in ferment; because of the fact
that here in India there is an effort at peaceful and not violent
social revolution; because of the fact that the educational system
of India has not yet crystalized past almost all hope of change
as is the case with education in America and in most of the
Western World, there seems to me more hope that it can be
started here, and spread more rapidly from here, than from
anywhere else in the modern world.




CHAPTER 111
THE NATURE OF HUMANIZATION

Man’s inhumanity to man, makes countless millions mourn.
—Alexander Pope.

Humanization, in a brief preliminary definition, is the
process by which human beings are taught to live and to act
like normal humane beings. But for this definition to become
meaningful, the concept of normal living and normal action
must be defined in all the detail which its importance warrants,
This I have attempted to do in Chapter 7, which deals with the
formulation of norms of living.

Because we have no vocabulary for discussing ‘education
worthy of the name, a certain amount of arbitrariness in
the adoption of a terminology for this study is unavoidable. All
that I can do is try to make as certain as possible that each
apparently arbitrary term like humanization is adequately
defined. ’

In order to avoid a length digression, I shall therefore limit
myself to this brief definition of humanization for the time being
since some definition, no mater how inadequate, is necesaary to
make clear that humanization is not being dealt with by modern
education. It is necessary to make clear that enculturation is
not humanization. For enculturation is the prevailing, though
mistaken, answer being offered by educators to the problem of
education’s function.

By enculturation I mean the process by which the young
are equipped with the language, the beliefs, the purposes, the

* The term maturation, which has in recent years been popularized by the

writings of Harry Overstreet, a distinguished American philosopher and educator,
refers to much the same thing as the term humanization. ‘The Mature Mind”,
which Overstreet discussed in one of his most popular books, is the mind of a humaniz-
ed human being. My own preference for the term humanization is due to the fact
that I prefer a term which applies not only to adults but which is applicable to every
period in man’s life-cycle. It is possible to speak of a child or an adolescent as being
humanized or dchumanized; but it is impossible to speak of the young as mature
without doing violence to the logic of language.
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values, the customs, the traits, the techniques, the vocations,
the methods of supporting themselves, and of discharging their
civic responsibilities—¢‘the mores and folkways,” in Summer’s*
famous phrase—of the particular culture in which they are
born, and in which the vast majority of them will live and
therefore be required to deal with their immediate personal
and social, local and national problems. Education today, as
for ages past, is primarily devoted to enculturation no matter how
fanstastic, irrational and inhuman the culture may be. Encultura-
tion is simply indoctrination with the ideologies of a given
culture.

Enculturation makes for patriotism but also jingoism; for
racial pride but also for racial bigotry; for partisan devotion
but also for partisan prejudices; for cultural pride but also for
cultural arrogance; for religious conviction but also for religious
fanaticism. :

Humanization transforms all these various parochialisms
into Humanism. It creates not Sectarians but Humanists.

Enculturation is of course, an absolute necessity. Man
being a gregarious animal, he must learn how to live with the
group to which he belongs; but because so many cultures are
cither dominantly or in parts irrational and inhuman, humaniza-
tion must take precedence educationally over enculturation.
For man is a member of the human race before he is a member of
any particular race or religion, any particular nation or culture;
any particular social, political or economic ideology, movement
or party. Nothing illustrates more cléarly the validity of the
priority I am according to humanization than does education
with regard to race. Enculturation makes for racial conscious-
ness; in white nations it tends to include the belief in white -
supremacy; in Japan and in China, the belief that all non-Japanese
or non-Chinese are barbarians; and so on ad infinitum.

Humanization, on the other hand, gives priority to recogni-

* William Graham Summer, (1840-1910), an American political economist
whose writings not only in his own special field but in related fields were original and
provocative in the extreme.
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tion of the fact to which Stringfellow Bzu:r* called attention in
his widely circulated essay, “Let’s Join thc? Human Racc”,
It aims not at adjusting the individual to his own particular
nationality, but adjusting him to the problems involved in
living as a member of onc whole human race.

Hurnanization calls for both intellectual and emotional
cducation. It is impossible to produce it without dealing with
both its intellectual and emotional aspects. Even in order to
deal with its intellectual aspect, both have to be taken into

account.

For man is not born human. At birth he is human only
physiologically, and that is the least human thing about him.
And the fact that he is an infant and not an adult of the species
makes it difficult to call him human in even that respect at that
early time. For a long time after conception .the foetus of man
is indistinguishable from that of the lower animals. And. even
after parturition, he is not much more than any other infant
mammal. He is, in sober fact, merely a two-legged mammal,
unable even to use his legs like legs—a mammal, however,
with enormous capacities for the development or mis-develop-
ment of his mind. Whether he is eventually humanized; whether
he achieves the minimum mental development which will mark
him as human, or falls short of it, is determined solely by one
thing—his education.

Every infant of the human species begins at birth with
only one desire, the desire to satisfy its-hunger; and exhibits
only one purpose, growth. For nine months in the darkness
and secwity of its mother’s womb, its hunger had been automa-
Jtically satisfied. But though hunger remains its dominant
desire for a considerable period of time after birth, by the time

it has had its first feeding, the first step in its humanization or’

- * Stringfellow Barr, formerly President of St. John’s College in_Annapolis, i
one of the group of American educators who lead a revolution against existing methods
of college education by substituting the study of the great books of the western tradi-
tion for the disintegrated curriculums now being used in American colleges. Others
in the group include Robert M. Mutchings, formerly Chancellor of Chicago Uni-
versity, Mortimer Adler, and Scott Buchanan.
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dehumanization has taken place. If at that time it is breast-
fed; if it fecls the warmth, the security, and the love of its mother
in this all-important activity of infant-life, the first step in its
right-education and humanization has taken place. But if]
on the contrary, this does not happen—if, for instance, it is
bottle-fed, or if it is separated from its mother and lcft to the

tender ministrations of a trained nurse—then its mis-education
has begun. ‘ ‘

‘Humanization begins, therefore, emotionally and not
intellectually. - The education of this potentially human infant
is, during this all-important period of its life, entirely in the
hands of its mother and its family. The school can do nothing
directly to educate individuals properly at this time. But it
has an enormous responsibility, nevertheless, and it is not
entircly helpless—even if resolution of the problem calls for a
plan for gencrations, rather than for the school-span of a single
individual. ~ What it cannot do directly to humanize the
individual during infancy, it can do indircctly by rc-educating
and humanizing the parents—by providing a system of adult
education whereby the parents can learn not only their
responsibilities in this all-important matter, but what science
and the accumulated knowledge and wisdom of the ages has to
teach about the educational functions of the home.

The enormous importance of the first few years of life is
something we have only become fully aware of since Freud
demonstrated that mistakes made during this period make such
a powerful impression on the unconscious mind that they
continue to affect human behaviour throughout the whole of lifc.
Nothing that the school can do subsequently can entirely eradicate
them. They become a psycho-neurotic problem to be dealt
with outside the school. The school should not aggravate
deficiencies in humanization, but it can do little to correct
infantile dehumanization except to gloss it over or repress it,
with no assurance that it will not later burst out in what is called

juvenile delinquency in youth, and perversion and crime in
adulthood.

What is important from the standpoint of the teacher and
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the school is recognition of the fact that the first step in emotional

education is not a school, but a family function. No institution,
not even the best managed boarding school, can do what the
evidence indicates only the mother, the father and other mem-
bers of the family can do educationally for the child during its
first years of life. Failure to recognize this means usually two
things—the school attempts a role that it cannot fulfill, as in the
case of nursery schools, and it relieves the parents and family
of a responsibility they have no right to evade.

A second important problem in humanization develops
when the child begins to feel the first stirrings of sexuality, with
the onset of puberty. It continues throughout the whole period
of schooling, and ends when mating has satisfactorily taken
place. And here, at the age of puberty, the school has a
definite role to play.

This problem is not solved unless during this period 'the
young have learned how to contro]l and how to sublimate their
surplus sexual energy. Man, like all other organisms, is
equipped with far more sexual energy than he needs. Nature
cares nothing for man as man; it cares only for the survival of
the species. The basic fact with which education has to deal in
providing for this problem is that man is not equipped, as are
the lower animals, with inbuilt instinctual controls for his sexual
behaviour. The plasticity of his instincts calls for the substitu-
tion of conscious control for instinctudl control. If education
of the right kind for dealing with this is not provided in the school
as well as in the home, bestialization and not humanization is
the result. Failure to deal with it not only stimulates masturba-
tion, at the very least, but all kinds of sexual perversion at the
worst. The problem cannot be ignored by the school, if for
no other reason than that failure to educate properly with
regard to sexual behaviour is almost certain to produce students
who do not want to study.

It can, however, do worse than this. It can set up a system

- which makes the situation worse; by taking the children out of

the home too young. Particularly if they are taken out com-
pletely and placed in boarding schools such as the English public
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schools.  Frank Harris,* in his biography of Oscar Wilde,**
insisted that the prevalence of homo-sexuality such as Wilde’s
in Britain’s upper classes was due to the fact that children were
sent to boarding schools at seven and eight years of age, when
they were still in great need of mothering. Depriving the yéung

of a normal outlet for their love, he insisted, promoted homo-
sexual expressions of it.

All this is simply an attempt to suggest the many areas
involved in the concept of humanization. I mention it only to
make it clear that instruction only in the academic specialities
which now constitute almost the entire curriculum, no matter
which ones are selected, cannot possibly humanize our young.

In higher education there has been traditionally a feeling
that humanization is provided by the study of the humanities.
But this is not true. The liberal arts, far more humanistic
though they are than the sciences, are after all special subjects.
These subjects tend to produce the cultivated rather than the
humanized man. Humanization is not properly dealt with
unless the school provides a couise, or a whole series of courses,
which will provide the young with a humanistic philosophy of
life. Such courses, or educational activities as they might more
accurately be designated, must have not only anintellectual
but also an emotional content.

It is my thesis that the intellectual aspects of humanization
should be dealt with by a course of study of the basic problems
of man and of society. This suggestion is discussed at length
in the second volume of this study in the consideration of ‘general
education and in this volume in the description of these basic
problems in Chapters 4 and 5. The emotional aspects of

* Frank Harris, (1856-1931), though an American, was the editor of “The
Saturday Review” in London, a leading literary journal at the turn of the century.
He was the discoverer of George Bernard Shaw and H. G. Wells, and the sponsor
of Oscar Wilde. He wrote a biography of Wilde which is a revealing account of the
demoralizing effects of perversion upon a great talent, and of the bigotry with which
Victorian Puritanism treated such matters in England.

** Oscar Wilde, (1856-1900), was an Irish poet and dramatist of real distinction.
He was the leading playwrite of the London stage at the time of his arrest and con-
viction for homosexuality, and because of the high social standing of those involved
in the scandal, the case was a cause celebre. His “Ballade of Reading Ggol,” wirtten
during his imprisonment, is one of the most moving poems in English literature.
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humanization, which arc almost completely ignored in the
medern organization of education, are discussed at length in the
second volume in the chapters devoted to emotional education,

It is my conviction that if the concept of humanizaticn is
examined in depth, two facts will emerge: that humanization
is the ultimate function of education, and that education today
is not providing it. '

CHAPTER IV
. THE NATURE OF BASIC PROBLEMS

Man is born not to solve the problems of the universe, bﬁt to find
out where the problem begins, and then to restrain himself within
the limits of what is comprehensible. — Johann Wolfgang Goethe.

As the term problems* will be used in this study, it will
be used almost exclusively as an abbreviation for the phrase
“the problems of individual human beings;”’ it will not be used
with reference to its ordinary dictionary meaning of any question
proposed for solution.

It will be used specifically with reference to any situation
in which an individual is confronted with the possibility of two
or more alternate courses of action, two or more alternate beliefs,
or two or more alternate values as to what should be the basis
of action by him. The course of action which he aciually takes,
is his resolution of such situations.

All the problems of living thus defined, fall first of all into
two categories which differ in one significant respect: they
are either cases, the particular problems of particular indi-
viduals at particular times and particular places, or they are
classes of problems which have some one or more significant charac-
teristics in common. '

The first are specific and concrete cases; the second
generalized abstract problems. Particular problems may be
very important to the particular individuals involved, but
unless such a problem has some characteristic which applies
to many cases and which can be stated as applying to a whole
class of similar cases, it has a stiictly limited importance.

* A problem may be defined as a proposition requiring some operation, or a
question requiring some answer, for solution, decision, or determination. Problems
of living may be defined as questions with which individuals are confronted in choos-
ing which of various alternative ways they should act in order to live like normal
human beings.
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Itisa pzobiem of this limited im;;or.ta.ncc which is represen-
ted by the problem of a particular 1nd1v1dua1,_ (let us call him
John Doe), who is eating his dinner, and finds .hlmse]f considering
whether or not to take an additional helping of meat. The
matter confronts him with a problem because there are several
alternative courses of action open by him. He can resolve the
matter by deciding “Yes;” he can resolve it by deciding “No;”
he can resolve it by deciding to eat something else, perhaps
some salad or some of the other vegetables on the table.

This seemingly trivial problem, typical of innumerable
particular problems with which living confronts every individual,
has nevertheless an aspect of real importance. The nutritional
problem is important in dealing with the problem of maintaining
health. Good nutrition is the aggregation of good solutions of
many such problems, each one of trivial importance by itself,
but which as a whole make for health. Nutritionally the
question of how much John Doe eats and what he eats is
important. Most problems of this trivial nature, however, are
resolved by most individuals without much thought; they are
disposed of either by the impulse of the moment or by habits
which reflect the manner in which problems of that kind are
dealt with by convention, by fashion, by custom and tradition,
by the folkways of the group into which John Doe was born of
which he had become a member.

But it by no means follows from this that this customary
or impulsive solution is the correct or perhaps best possible solu-
tion of the problem; it may be merely a disposition of it and at
the same time an entirely wrong method of dealing with it.
If human beings are to live as human beings should, they must
somehow learn what are the genuinely rational methods of
dealing with the problems which confront them. This is Jjust
another way of saying that there must be some standards, some
principles, some ‘‘norms” to which they can refer, and so
choose the right one of the various alternatives to which they
can turn when confronted with a problem.

There is only one rational way of doing this. It cannot
be done by following the culture pattern, nor by leaving the

hJ
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decision to mere impulse. The culture-pattern may ifself
prescribe for such problems badly; the impulses of John Doe may
in fact be not only irrational but actually harmful to him or to
others who may be involved in what he does. The only way
of doing this is to abstract from the problem what is most
significant and important with regard to it, and then find an
existing norm, or formulate a norm, which applies to all problems
with the same significant characteristics.

If problems are classified for this purpose, as we have seen,
we finally arrive at the all-inclusive category into which parti-
cular problems of various kinds fall. These final caegories are
what are here called basic problems. As we move down from
this final category to the subsidiary classification within the
categories, the universality and the perpetuity of the problems
in terms of human life decrease. In those parts of India where
nobody eats meat, the problem of whether to take an additional
serving of meat does not arise at all. This is a problem local
to those regions of the Earth where the people are meat-eaters.
The problem of nutrition, however, exists in both regions; it is a
universal problem because it confronts every human being on
Earth. And it is a perpetual problem because it came into
existence when man, in the course of his evolution, could no
longer rely upon his instincts in dealing with his needs—when
the plasticity of his instincts made it necessary for him to choose
among alternative means of satisfying them.

The Problems of Man versus the Problems of Society. It is necessary
to call attention to the fundamental significance of the distinction
which emerges both in the classification of human problems
and the classification of human actions. Just as it is necessary
to distinguish between individual and collective action, so it is
necessary to distinguish between individual and collective pro-
blems—between the problems of man and the problems of society.
The failure to recognize the significance of this distinction is
probably the most unscientific aspect of the social sciences—the
sciences which deal with human behaviour in some form—up
to this time.

All problems, including those which are called social pro-
blems, are in the final analysis the problems of individual
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human beings. Ultimately, therc are only individuals. For
better or worse, society consists only of individuals; and ng
matter how completely the individual may be socially dominated,
no individual can avoid developing to some extent an individual
pcrsonality of his own.

A single individual—a Caesar or a Napoleon, a Gandhi
or a Lenin—if he was a strong enough personality, may actually
determine what a society of millions at some particular time
will do. The fact that most individuals play no such part in
what society does, does not alter the fact that they may,
individual by individual, help to decide what society shall do,
or may help to determine, by action in some representative or
official capacity for society, what it shall do. Regardless of
what the nature of the social problem of which social action is
a resolution, every social action is in the final analysis nothing
but what the individuals of which society is composed in fact
do. Only individuals initiate, only individuals oppose or
acquiesce in what society is said to do. All so-called social
problems are resolved by what individuals who are living do,
or by what individuals who may have been dead a long time
have done. Living individuals may accept what individuals
in the past have done about a social problem, but if they do,
their acceptance, just as would be their opposition, is an indivi-
dual action of their own.

For in actuality there is no such thing as society. Society
is a hypostatization. No matter how elaborately organized or
how definitely incorporated, as in a modern nation, society is
nothing but an operational fiction, what is called a legal fiction
or an artificial person in the language of the law—something
assumed to have existence and created presumably to act in the
interest of, or in accordance with, the wishes of the natural
persons who have created a society, who belong to it, and who
control its activities., It acts only through actual individuals
or natural persons; its own activities are a mere figure of speech.

What makes this distinction so important is the fact that
its recognition gives to the education of the individual a signi-
ficance which tends to be obscured if men are taught and con-
ditioned to think of social action and of the activities of society
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as the operation of merely impersonal, historical, or economi-
cally or otherwise determined forces about which they do nothing.

The distinction between the problems of man and the
problems of society is therefore a distinction useful mainlv for
the purpose of relating the data of the social sciences to the
cducation of the individual for collective, social or public action.
When these problems are considered from the standpoint of
this distinction, some of them, Yike the institutional problem,
are primarily and almost exclusively problems of society, and
some of them, like the occupational problem, primarily
and almost exclusively problems of the individual. All of
them, however, have both individual and social aspects. But
no matter how social the social aspect of any of them, every
one of them involves individual action even if the action consists
of nothing more than individual consent and acquiescene in
what is socially done.

If education is to educate wholly and not partially, the
individual must be taught hew to deal both with his own personal .
problems and how to deal with those of society.

Problems of Thought versus Problems of Action. In the classifi-
cation of these problems, two super-categories emerge as shown
in Chart I, problems of thought or of purely mental “‘action,” and
problems of motor-action—problems which-involve the practice or
implementation of what is felt or believed.

Problems which can be disposed of by study and reflection
only, without any other form of action, are manifestly different
from problems which call for motor-action if they are to be
dealt with and disposed of. Seven of the fourteen basic problems
are essentially problems of thought. They are disposed of the
moment an individual comes to either an expressed or implied
conclusion about them. A problem such as that posed by the
question ‘‘Should I believe in the existence of God?” is in fact
disposed of when an individual comes to conclude either there
is a God—and so accepts some Theistic solution of the problem,
or that there is no such being as God—the Atheistic solution of
the problem, or that there is no rational way of determining
whether there is or is not a God—the Agnostic solution of the
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CLASSIFICATION OF THE BASIC PROBLEMS OF MAN AND OF SOCIETY

The Ontologic Problem:

The Riddle of the Universe Problems of

. lief
The Anthropic Problem: The ;(Rl\?ol:tic

Riddle of Human Nature Problems)

The Etiologic Problem: The Problems
Riddle of Historiography J of Thought

The Epistemic Problem: The »

Problem of Truth and Error

Probl i
The Esthetic Problem: The V?lueims m

Problem of Beauty and (Axiologic
Ugliness Problems)

The Ethical Problem: The
Problem of Good and Evil

The Telic Problem: The
Problem of Ends and Means
All the

The Occupational Problem: Basic
The Problem of Labour and : Ef{olalaenms
. of Leisure and of

Society

The Possessional Problem:
The Problem of Property
and of Trusterty

The Production Problem: The
Problem of Enterprise and of
Efficiency

The Political Problem: The | Froblems of
Implementa-

Problem of Harmony and of tion

Violence (Praxiologic
Problems)

Problems of
Motor-Action

The Psycho-Physiological
Problem: The Problem of
Mental and of Physical
Health

The Educational Problem:
The Problem of Educating
the Individual and the
Culture

The Institutional Problem:
The Problem of ‘Social
Reformation and of Social
Conservation

CHART 1
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Probl'cm. The seven basic problems which can be disposed of
in this way by thought only—by reflection or by a mental action
only—are listed in Chart I.

Since the answers to these seven problems become the
basis of all the beliefs and values of the individual, and of the
manner in which he implements all the problems with which
he is confronted, no scheme of education is adequate unless it

_ helps the individual not only to come to conclusions with

regard to them, but to come to conclusions which he accepts
with such conviction that he disposes of the problem not on
the basis of an unthinking impulse or an unthinking observance
of custom, but on the basis of rational thought. Man cannot
afford to abdicate the use of reason. For better or worse, he is
a thinking animal. Right-education must help the individual
to understand, and on the basis of understanding deal with
these seven kinds of problems. It is mis-education of the worst
kind to ignore them. Higher education which produces tech-
nically or professionally trained men and women but which:
omits these problems from the subject matter of its curricu-
lums, produces a highly trained barbarian, not a rounded per-
sonality or whole human being. )

The seven problems of practice, of motor-action and
implementation, cannot however be disposed of by thought
only. They too, like the problems of pure thought, require
study and consideration. But even after thinking about them
has led to conclusions as to how they should be dealt with, they
are not disposed of until the conclusions are put into practice;
until they are “‘implemented.” It is the fact that man cannot
afford to abdicate his responsibilities as a thinking animal that
makes it necessary to include their definition and consideration
in the educator’s curriculum. No man can afford to act
with regard to them impulsively like an animal; his instincts
are Yoo plastic; if he does not learn how to dispose of them
rationally, his behaviour can be more bestial than that of the
wildest beasts. ’ '

John Doe’s problem about what he should eat therefore
calls for study and thought, just as the problems of the existence
or non-existence of God calls for thought and study. It calls
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for resolution in terms of all that he can learn about the
psycho-physiological problem. But it is not disposed of by
mere study and thought; it calls for putting into practicc what
he learns; it calls for eating in accordancc with the norms of
nutrition and in accordance with a dictctic regimen which will
maintain mental and physical hcalth.

The Seven Problems of Motor-Action. The scven basic prob-
lems of motor-action, which will be technically designated as
praxiologic* in this study, in the order in which they shift from
a predominantly personal to predominantly social form, may
be briefly described as follows: ’

1. The problem which is most completely personal and
which is only igcidentally social is what in this study will be
called the Psycho-Physiological Problem, to emphasize the fact
that health is both mental and physical in nature. This dyal
problem calls for consideration in terms of two different methods
of action, the first havmg to do with the maintenance of health,
and the second with the restoration of health when health has
been in any manner impaired.

2. The second, which will be called the Occupational Problem
Is in a sense the problem of how to spend time; of the proper
way in which the individual should spend his time throughout
the whole of his life-cycle; of the occupations proper to normal
living in each of the different periods of life which call for
different kinds of work, recreation, and recuperation. It is
primarily a personal problem, but with greater social, econo-

mic, and political implications than the Psycho Physmloglcal
Problem.

3. The third, the Possesszonal Problem, though again pr1~
marily a personal problem, has even greater social, economic
and political implications than the Occupational Problem.
This is the problem of things and properties, both tangible and
intzingible which we should desire to possess and try to acquire,
in terms of the actualities csscntlal to living like a normal human
being.

* From the Greek word praxis, which means practice.

-

/

THE NATURE OF BASIC PROBLEMS 47

4. Wc come now to the first problem which is primarily
social.in nature, the problem we shall call the Institutional Problem.
This is the problem of (a) the maintenance of the social institu-
tions essential to normal living, (b) the reform of any existing
institutions which nced reformation, (c) the abolition of any of
those which are abnormal and should be abolished, and (d) the
establishment of normal institutions to replace those which arc
abnormal and should be abolished. This problem is again
a two-fold problem. It is in part the problem as to which
institutions are essential to make possible a good life for the
individual in a good society, and in part the problem of how to
make changes in those that exist today and which call for refor-
mation of some kind. '

~

5. The fifth, again primarily social in nature, is the
Production Problem — the problem of the organization and
operation of enterprises of all kinds, and not only economic;
cnterprises which are wvoluntary and not compulsory in nature,
so that they realize their purposes most efficiently.

6. - The sixth problem, the Political Problem, is still orga-
nizational in nature, but it deals with those enterprises — the
enterprises we variously call the government, the nation, the
state — which are ineradicably compulsory and not voluntary
in nature. Eﬁ’iciency, which is primary in terms of the Orga-
nizational Problem, is sccondary in the Political Problem.
Here the crucial problem is that of the functions which it is
proper to implement by the use of force and compulsions of vari-
ous kinds.

7. The final problem of implementation, the Educational
Problem, is personal in application but both personal and social
in its consequences.

Though these seven problems are primarily problems cal-
ling for action, their study is virtually meaningless if it does
not result in implementation; but they can only be disposed of
rationally and humanely if they are dealt with in accordance
with the seven basic problems of thought — the seven basic
problems of beliefs and values.
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The Seven Basic Problems of Thought. Problems of belief
and problems in values are alike in that they are problems of
thought, but that is the only respect in which these two cate-
gories of problems a:c alike. Both these groups of problems
have in common the fact that they can be resolved by thinking
to a conclusion. The three problems of belief can be dealt with
satisfactorily on the basis of hypothetical conclusions only —
conclusions subject to the sort of reservations expressed
in the legal phrase, “to the best of my knowledge and belief.”
But the four problems in values call for conviction, for felt-
judgments, for conclusions as to the validity of which there is
such conviction as to warrant their being considered absolute,

The problem of a future life, for example, calls for some
sort of resolution. Millions of Christians and Mohameddans
believe that the answer to this question is “Yes”. Unfor-
tunately beliefs of this kind become the basis for the values and
the activities of those who believe in them. But the millions
who do not believe in Christian or Mohammedan dogmatic
answers to such a question, or who believe in heterodox and not
orthodex religious dogmas, are in danger of persecution if the
orthodox, or an orthodox priesthood, are tempted to use com-
pulsion in any form to insure that their beliefs shall prevail.
As a result, no individual, no group, and certainly no govern-
ment, has any moral right to impose religious solutions of these’
problems in belief on those who disbelieve in them.

This is not only true of religious solutions of the problem
concerning the nature of the universe, the nature of man, and
the nature of the origin and destiny of both man and the
universe in which he finds himself. It is also true of scientific
“beliefs.” Scientific beliefs should not be treated as dogmas.
No matter how convincing the evidence for belief in the second
law of thermo-dynamics, there is no warrant for assuming that
laws of nature of this kind are free from hypothetical elements.
Scientific beliefs too are properly to be treated as probative,
No matter how close science generally may come to establishing
absolute truths, it will -never arrive there. With regard to
much of our present day scientific knowledge we may be fully
justified in acting as if it was in fact true, but never that it is
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unrevisable. Only about mathematical tautologics can we
be dogmatic, and these are abolute only because they are
tautological.

Nearly all scientists assume the actuality of the phenomenal
world which they study and describe, and most of them dismiss
the doctrine of maya, which denies its actuality as a supersti-
tion. But no one can read Aurobindo Gosh*, who has a
better knowledge of modern science than most educated Wester-
ners, and not feel forced to acknowledge that belief in the
absoluteness of the phenomenal world should be probative and
not absolute. Solipsism cannot be entirely ignored. Pearson,
in his classic study of the philosophy of science**, in the very
same book in which he marshalled the evidence for the accept-
ance of modern science, emphasizes the relativity of all our
scientific knowledge. Maya, and the belief that the phenomenal
world is a delusion of the human mind, may be a superstition,
but Pearson makes it perfectly plain that even if this is true,
the believers in science have still to make the reservation,
“There is a possibility that we may be mistaken.”

But with regard to values, in contrast to Leliefs, the very
nature of the problems calls for something more. Values
hecome merely academic, and amount to nothing but verbalisms,
unless they are felt. And to justify the feeling that they are
valid, the validity of values must be established beyond the
possibility of all reasonable doubt. The problem of whether
stealing and murdering is right or wrong, cannot be dealt with
as if there might be a doubt as to whether stealing and murder-
ing is wrong. We cannot afford to hesitate about using force
to the uttermost in dealing with those who attempt to steal
or to murder, and in preventing an habitual thief or a murderer
who might murder again, from committing crimes again. But
the judgment that any act considered a crime is in fact criminal

. * Aurobindo Gosh is probably the outstanding figure of the recent past who
has tried to develop a systematic reconciliation between the Hindu concept of a
supra-rational approach to knowledge and the Western concept of a purely pheno-
menal and rational approach to it.

* * Karl Pearson, (1857-1936) in his famous “Grammar of Scicnce ‘“‘developed
a comprehensive philosophy of science.

]
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confronts us with one of our four basic problems in values, the
problem of moral values—a problem especially acute today be-
cause Ethical Relativists deny the validity of moral judgments
of any kind.

This does not mean that everything that is valued by this
or that person, this or that nation, this or that religion, is
absolute, and that the use of force is justified in dealing with
thosc who disregard these values. Many values are not ang
cannot be established to be wrong. When this is impossible
no compulsion should be used with regard to them. The
distinction involved — that between true crimes and pseudo-
crimes, for instance — is the essential problem which we need
to be studied in detail in the consideration of the four basic
problems in values.

- Right education — the education of the whole man — is
impossible if the individual is not taught how to integrate all
the knowledge he acquires, all the bodies of knowledge or
ideologies embodied in the arts and sciences, the religions and
the philosophies of which he becomes aware, in terms of these
seven problems of thought.

The Three Basic Problems of Belief. The basic problems of
belief, which will be technically designated as noetic problems*
in this study, and which arise in the formulation of the postu-
lates upon the basis of which human beings act, may be briefly
described as follows:

1. The fiist, in this study called the Ontologic Problem, is
that of what to ‘believe, and what to assume, to be the truth
about the nature of nature — about the nature of the world

in which man finds himself. The problem is created for the

individual by the fact that man cannot avoid acting either upon
the belief that it is only the natural world with which he has
to deal, or that he has to deal with both a natural and with
some kind of a metaphysical or supernatural world.

2. The second basic problem of belief, the Anthropic
Problem, is created by the fact that man cannot avoid acting
withouc some beliefs or assumptions about the nature of human

* The word noetic is used in philosophic discussion with reference to ideas
grasped by the intellect alone.
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nature, both in dealing with his fellow-men and also, if he
believes that man has an immortal soul, in his dealings with
the supernatural world of which that soul is a part.

3. The third of these problems of belief, which is here
called the Etiologic Problem, is that of what to believe about the
causation of events. The Ontologic and Anthropic Problems
are problems which deal with nature and with man in a mainly
static frame of reference. As a matter of fact of coursé neither
Is static; both exist in the flux of events; and beliefs about the
cause of the drama represened by events ‘such as the origin
and destiny of the world, the rise and fall of civilizations, and the
life and death of individuals, are the postulates upon the basis
of which both the individual and the masses of mankind base
their actions.

What the individual believes about these three great
problems are, consciously or unconsciously, the basis both of his
values and of the manner in which he tries to implement them.

The Four Basic Problems in Values. There remain four more
problems of thought, the four basic problems in values —
problems which education is virtually ignoring today. These
four will be technically designated as axiologic problems* in
this study.

1. The first of these I think of as the Epistemic Problem.
This problem is not that of the theories and wverity of our
knowledge. The theorics we form about the nature of our
knowledge are mere preliminaries to the real problem, the
problem which has to do with the inculcation of values: in the
case of the Epistemic Problem, with the inculcation of
a deep love of open-mindedness, of tolerance, of eternal
truth-seeking.

2. The Second, the Esthetic Problem, is the problem of
beauty and ugliness in all the arts, both useful and fine. In
the complex of esthetic problems, the first we have to dispuse of

* Axiology is the science of values of all kinds and includes ethics and esthetics.
The word axio is the Greek word for worthy.
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if that of esthetic standards, for without esthetic standards man
becomes either an esthetic illiterate or an esthetic anarchist.
But the ultimate Esthetic Problem is that of inclucating a love
for the beautiful and a revulsion for what is ugly. The ulti-
mate problem is one of values — of emotional education in
contrast to intellectual and technical education.

3. We come now to the Ethical Problem, the problem of
good and evil. As in 2ll problems of values, it is inits first stages
an intellectual problem; it requires a scientific and not merely
a subjective foundation. Without establishing ethical norms,
the education of mankind results in the production of educated
barbarians — of barbarians equipped with enormous quantities
of technical knowledge, but without the wisdom essential to
its proper use. But again, as in all four axiologic problems,
it is ultimately a problem in emotional education, of imbuing
the individual with a love of good and hatred of evil.

4. TFinally we come to the Telic Problem, the problem of
purpose in life. It is the problem of ultimate ends, in contrast
to means and to mediate purposes, for without formulating
the ends to which life should be devoted, there is no rational
basis for choosing among means and methods of living. But
formulation of ends is preliminary to inculcation. Without
the resolution of this problem, the individual is left to drift,
so far as goals in life are concerned, and to accept the drift of
the society, or the group in society, of which he happens to be
a member. :

It is necessary only to survey these four problems to realize
to what an extraordinary extent the modern school and college
curriculum ignores them. There is an almost limitless quantity
of knowledge dealing with them scattered about in the various
arts and sciences, religions and philosophies. But of this
knowledge, the curriculum today concentrates on one part of
one basic problem only —on one-third of the occupational
problem; on the part of it which deals with the equipment of
the individual for earning his living. Modern education is
oriented vocationally, and ai every stage, even in common
schooling long before any thought of work is central, it con-
centrates on equipping the young with those symbolic

1
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disciplines which are essential to employment in the modern
world. Literacy is featured in preference to manners, because
literacy is useful in obtaining employment and in pre-
paration for vocational studies, while good manners — much
less the virtues — are, for this purpose, virtual superfluities.

Without a comprehensive concept of the nature of human
action — of all the activities and not only those concerned with
employment — the curriculum will never make proper provi-
sion for the education of whole man; the necessity for providing
leadership not only in the school but in every area of living in
which education takes place will not be recognized; the con-
centration on methods of teaching which deal with the consci-
ous mind — the intelligence — will continue, and the necessity
for methods of teaching which deal with the emotions will
continue to be ignored. ‘




CHBAPTER V
THE NATURE OF BASIC IDEOLOGIES

Every idea is an incitement. It offers itself for lgelief .and if be-
lieved, it is acted on unless some other belief outyvelghs. it or some
failure of energy stifles the movment at birth.—Justice Oliver Wendel
Holmes in his dissenting opinion in Gitlow vs. the People of New
York, 1924.

When the problems of mankind are resolved, the solutions
will always be found in ideas, ideals, and ideologies. No edu-
cation is complete which does not provide the individual with
a tool for mobilizing the right ideas, the right ideals, and the
right ideologies for dealing with the problems about which he
must do something, and about which he may do the wrong
thing if he does not learn to do what is right about them.

Human beings are—and always will remain—animals.
But they are more than animals; they are animals capable of
dealing with their problems not instinctually but on the basis
of ideas and ideals; of devoting their lives not like mere beasts
to sheer self-presetvation and self-reproduction, but to self-
expression and to self-iealisation. They alone among the
myriad forms of life evolved here upon the Earth are capable of
formulating ideas, of transforming ideas into ideals, of deve-
loping ideas and ideals into ideologies, and of trying to realize
and actualize what they have come to believe good and beauii-
ful, true and humane.

They are capable of acting upon ideas not merely to a
limited extent; they are capable of acting upon them — and
have often acied upon them — to an almost unlimited extent.
They have, as a matter of historic fact, over and over again

not only transformed their own lives but also transformed the.

social systems which they had previously accepted, ever since
that remote iime when animal-impulses ceased to be the only
basis of their behaviour and they began to reflect about the
meaning of the three great riddles with which life confronts
them — the riddle of the universe, the riddle of events, and the
riddle of man himself.
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In dealing with the problem not only of education but of
life as a whole, we must recognize how profoundly the ideologies
in which their ideas and ideals are embodied have modi-
fied what would otherwise have been their instinctive and

impulsive method of dealing with the problems with which life
confronts mankind.

All that individuals have learned about life and living —
about how to act day by day and year by ycar — has become
embodied in ‘the ideologies which are a part of the total store
of knowledge and of the wisdom of the group and the commu-
nity’ to which they belong. But these ideologies, unfortunately,
are not all consistent with one another; on the contrary, even
when dealing with the same problem, they are notoriously
contradictory both in their .analysis of and in their prescrip-
tions for dealing with their problems. Many ideologies must,
therefore, deal with them incorrectly.

Whenever an individual is confronted with a choice between
alternative and often contradictory ideologies — between
ideologies like Democracy and Totalitarianism, Individualism
and Collectivism, Paganism and Christianity, Idolatry and
Mohameddanism, Urbanism and Agrarianism, Industrialism

and Craft Production — he is confronted with an ideological
problem.

Ideological problems are problems which man cannot escape
so long as he insists on having new ideas. An individual may
fail, or deliberately refuse, to give any thought to the task of
choosing between opposing ideologies. But neither failure nor
refusal to choose. represents escape from the necessity of
choosing. Even his most trivial acts will be found on analysis
to possess ideological implications, even though he is utterly
unconscious of the fact that in performing them he is disposing
of an ideological problem. He may go to church every Sunday
morning, and, in common with millions of other Christians who
have never given the matter a thought, be unconscious of the
fact that in doing so he is rejecting the ideology of Sabbatarian-
ism. If properly analysed, every act performed by an indivi-
dual in the course of his life, and every institution in the society




